As new co-editors of Brock Education, we welcome you. We believe that this issue on teacher education practices, and our tenure as editors, represents both continuity and change.
improving the flow of words and ideas. The appreciation expressed by authors for the support we were able to offer was in no small measure due to her efforts.
Moving forward involves change. The last issue under Tony DiPetta's leadership was Brock Ed's first online issue using Open Access. This innovation, and the transfer to Open Access of previous issues, makes the journal accessible to a much wider audience in Canada and around the world. This issue was the first for which articles were submitted using Open Access. In the future, we hope to conduct and track all our communication through Open Access. We also hope to widen our readership in Canada and around the world, thanks to these leaps in technology.
In this issue, we offer a range of articles broadly related to teacher education practices. The first few articles focus on educational practices and self-studies by teacher educators. These are followed with articles by practitioners who extend their work outside the teacher education classroom.
In the first article, Carmen Shields and Vicky Reid-Patton respectively recover stories of kindness from past experiences with teachers. Then, they reconstruct their narratives and use these story reconstructions in their own professional lives to show that the notion of kindness is the first step, and perhaps key factor, for entering into an emerging learning space.
Mary Rice then highlights the importance of teacher educators' studying both their identities and their practice. By exploring her personal practical knowledge through three "emblematic narratives", one from each role, Rice highlights possibilities for understanding ourselves and our students more deeply.
In the next article, Cindy Lassonde and her co-authors present a self-study on how they examine and assess teacher candidates' writing in a teacher education program. They lead their reader through questions and reflective processes that they themselves used throughout this programmatic self-study. This article encourages teacher educators to be self-reflective of their own assessment expectations for teacher candidates.
The activities we use in our teacher education courses can be powerful tools for self-discovery and social change. When Brown, Wiggins and Secord employed photoelicitation as a tool for helping teacher candidates uncover their preconceived notions, they were simultaneously surprised at what both they and their students did not notice. This article introduces teacher educators to an effective teaching strategy and important insights into how we might heighten awareness of social issues among teacher candidates.
Similarly, in Lynn Lemisko and Margaret Epp's article, we view first-hand how teacher candidates and students formed "intergenerational literature circles" that captured deeper insights into how children read, learn concepts and respond to text. This article offers insight into how adult learners can work alongside young people in order to form a richer understanding of what it means to be a teacher.
It is one thing to develop new teacher education practices or to critically examine a philosophy of education, but an even greater challenge is to conceptualize and implement large-scale teacher education reform. Hirshkorn and his team provide an account of the process of establishing a new teacher education program at University of New Brunswick. As teacher educators advocating for reforms in our own institution, we were very interested in the rich descriptions of the process from the perspective of the teacher educators engaged in implementing the program. In the future, we look forward to subsequent articles that will provide more analysis of the new program's impact.
Educational partnerships are important in developing teacher education practices that prepare teacher candidates for the complexities of classroom practice. The article by Darlene Ciuffetelli Parker and her co-authors from the Ontario College of Teachers on the use of case studies in teacher education is an interesting account of effective collaboration and a rich description of a professional development process used with a team of teacher educators.
In the final article, Christine Cho and her co-authors make it clear that teacher education does not end once teacher candidates become classroom teachers. This inquiry highlights the importance of partnerships while also challenging stakeholders to move beyond simply perpetuating the status quo.
As these articles illustrate, inquiry into teacher education practices involves continuity-understanding ourselves, our practices and the contexts in which we workand the willingness to change these practices to better serve our students and schools.
